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Burnham Copse Curriculum

Intent

At Burnham Copse we know and understand our children. We have created a curriculum that inspires and
encourages them to become enthusiastic and successful learners.

We deliver a broad and balanced curriculum which is informed by careful consideration of pedagogy and current
evidence based research and is reviewed and developed regularly.

Our school ethos revolves around high expectations for everyone to achieve their best at all times and in all things.
We are committed to high quality inclusive teaching and learning which will ensure that all children make good
progress and will enable every child to achieve their fullest potential.

English

At Burnham Copse Primary School we recognise that English has a pre-eminent place in education and in society. A
high-quality education in English will teach pupils to speak and write fluently so that they can communicate their
ideas and emotions to others and through their reading and listening, others can communicate with them. Through
reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually.
Literature, especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge
and to build on what they already know. All the skills of language are essential to participating fully as a member of
society; pupils, therefore, who do not learn to speak, read and write fluently and confidently are effectively
disenfranchised. English is both a subject in its own right and the medium for teaching; for pupils, understanding the
language provides access to the whole curriculum.

The overarching aim our English curriculum is to promote high standards of language and literacy by equipping
pupils with a strong command of the spoken and written word, and to develop their love of literature through
widespread reading for enjoyment.

The national curriculum for English aims to ensure that all pupils:

e read easily, fluently and with good understanding

o develop the habit of reading widely and often, for both pleasure and information

e acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for
reading, writing and spoken language

e appreciate our rich and varied literary heritage

e write clearly, accurately and coherently, adapting their language and style in and for a range of contexts,
purposes and audiences

e use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and
ideas

e are competent in the arts of speaking and listening, making formal presentations, demonstrating to others
and participating in debate

Key stage 1 - Year 1

During year 1, teachers build on work from the Early Years Foundation Stage, making sure that pupils can sound and
blend unfamiliar printed words quickly and accurately using the phonic knowledge and skills that they have already
learnt. Teachers also ensure that pupils continue to learn new grapheme-phoneme correspondences (GPCs) and
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revise and consolidate those learnt earlier. The understanding that the letter(s) on the page represent the sounds in
spoken words underpin pupils’ reading and spelling of all words. This includes common words containing unusual
GPCs (common exception words).

Alongside this knowledge of GPCs, pupils need to develop the skill of blending the sounds into words for reading and
establish the habit of applying this skill whenever they encounter new words. This will be supported by practice in
reading books consistent with their developing phonic knowledge and skill and their knowledge of common
exception words. At the same time they will need to hear, share and discuss a wide range of high quality books to
develop a love of reading and broaden their vocabulary.

Pupils’ writing during year 1 will generally develop at a slower pace than their reading. This is because they need to
encode the sounds they hear in words (spelling skills), develop the physical skill needed for handwriting, and learn
how to organise their ideas in writing.

Teachers should ensure that their teaching develops pupils’ oral vocabulary as well as their ability to understand and
use a variety of grammatical structures, giving particular support to pupils whose oral language skills are
insufficiently developed.

Key stage 1 - Year 2

By the beginning of year 2, pupils should be able to read all common graphemes. They should be able to read
unfamiliar words containing these graphemes, accurately and without undue hesitation, by sounding them out in
books that are matched closely to each pupil’s level of word reading knowledge. They should also be able to read
many common words containing GPCs taught so far [for example, shout, hand, stop, or dream], without needing to
blend the sounds out loud first. Pupils’ reading of common exception words [for example, you, could, many, or
people], should be secure. Pupils will increase their fluency by being able to read these words easily and
automatically. Finally, pupils should be able to retell some familiar stories that have been read to and discussed with
them or that they have acted out during year 1.

During year 2, teachers continue to focus on establishing pupils’ accurate and speedy word reading skills. They also
make sure that pupils listen to and discuss a wide range of stories, poems, plays and information books; this should
include whole books. The sooner that pupils can read well and do so frequently, the sooner they will be able to
increase their vocabulary, comprehension and their knowledge across the wider curriculum.

In writing, pupils at the beginning of year 2 should be able to compose individual sentences orally and then write
them down. They should be able to spell correctly many of the words covered in year 1. They should also be able to
make phonically plausible attempts to spell words they have not yet learnt. Finally, they should be able to form
individual letters correctly, so establishing good handwriting habits from the beginning.

It is important to recognise that pupils begin to meet extra challenges in terms of spelling during year 2. Increasingly,
they should learn that there is not always an obvious connection between the way a word is said and the way it is
spelt. Variations include different ways of spelling the same sound, the use of so-called silent letters and groups of
letters in some words and, sometimes, spelling that has become separated from the way that words are now
pronounced, such as the ‘le’ ending in table. Pupils’ motor skills also need to be sufficiently advanced for them to
write down ideas that they may be able to compose orally. In addition, writing is intrinsically harder than reading:
pupils are likely to be able to read and understand more complex writing (in terms of its vocabulary and structure)
than they are capable of producing themselves.

Lower key stage 2 - Year 3 & Year 4

By the beginning of year 3, pupils should be able to read books written at an age appropriate interest level. They
should be able to read them accurately and at a speed that is sufficient for them to focus on understanding what
they read rather than on decoding individual words. They should be able to decode most new words outside their
spoken vocabulary, making a good approximation to the word’s pronunciation. As their decoding skills become
increasingly secure, teaching is directed more towards developing their vocabulary and the breadth and depth of
their reading, making sure that they become independent, fluent and enthusiastic readers who read widely and
frequently. They should be developing their understanding and enjoyment of stories, poetry, plays and non-fiction,
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and learning to read silently. They should also be developing their knowledge and skills in reading non-fiction about a
wide range of subjects. They should be learning to justify their views about what they have read: with support at the
start of year 3 and increasingly independently by the end of year 4.

Pupils should be able to write down their ideas with a reasonable degree of accuracy and with good sentence
punctuation. Teaching focuses on consolidating pupils” writing skills, their vocabulary, their grasp of sentence
structure and their knowledge of linguistic terminology. Teaching them to develop as writers involves teaching them
to enhance the effectiveness of what they write as well as increasing their competence. Teachers make sure that
pupils build on what they have learnt, particularly in terms of the range of their writing and the more varied
grammar, vocabulary and narrative structures from which they can draw to express their ideas. Pupils should be
beginning to understand how writing can be different from speech. Joined handwriting should be the norm; pupils
should be able to use it fast enough to keep pace with what they want to say.

Pupils’ spelling of common words should be correct, including common exception words and other words that they
have learnt. Pupils should spell words as accurately as possible using their phonic knowledge and other knowledge of
spelling, such as morphology and etymology.

Most pupils will not need further direct teaching of word reading skills: they are able to decode unfamiliar words
accurately, and need very few repeated experiences of this before the word is stored in such a way that they can
read it without overt sound-blending. They should demonstrate understanding of figurative language, distinguish
shades of meaning among related words and use age-appropriate, academic vocabulary.

Specific requirements for pupils to discuss what they are learning and to develop their wider skills in spoken
language form part of this programme of study. In years 3 and 4, pupils should become more familiar with and
confident in using language in a greater variety of situations, for a variety of audiences and purposes, including
through drama, formal presentations and debate.

Upper key stage 2 —Year 5 & Year 6

By the beginning of year 5, pupils should be able to read aloud a wider range of poetry and books written at an age-
appropriate interest level with accuracy and at a reasonable speaking pace. They should be able to read most words
effortlessly and to work out how to pronounce unfamiliar written words with increasing automaticity. If the
pronunciation sounds unfamiliar, they should ask for help in determining both the meaning of the word and how to
pronounce it correctly.

They should be able to prepare readings, with appropriate intonation to show their understanding, and should be
able to summarise and present a familiar story in their own words. They should be reading widely and frequently,
outside as well as in school, for pleasure and information. They should be able to read silently, with good
understanding, inferring the meanings of unfamiliar words, and then discuss what they have read.

Pupils should be able to write down their ideas quickly. Their grammar and punctuation should be broadly accurate.
Pupils’ spelling of most words taught so far should be accurate and they should be able to spell words that they have
not yet been taught by using what they have learnt about how spelling works in English.

During years 5 and 6, teachers continue to emphasise pupils’ enjoyment and understanding of language, especially
vocabulary, to support their reading and writing. Pupils’ knowledge of language, gained from stories, plays, poetry,
non-fiction and textbooks, will support their increasing fluency as readers, their facility as writers, and their
comprehension. As in years 3 and 4, pupils are taught to enhance the effectiveness of their writing as well as their
competence.

By the end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless for them to manage the
general demands of the curriculum in year 7, across all subjects and not just in English. They should be able to reflect
their understanding of the audience for and purpose of their writing by selecting appropriate vocabulary and
grammar. Teachers prepare pupils for secondary education by ensuring that they can consciously control sentence
structure in their writing and understand why sentences are constructed as they are. Pupils should understand
nuances in vocabulary choice and age-appropriate, academic vocabulary. This involves consolidation, practice and




discussion of language. In years 5 and 6, pupils’ confidence, enjoyment and mastery of language should be extended
through public speaking, performance and debate.

Maths

Mathematics is a creative and highly inter-connected discipline that has been developed over centuries, providing
the solution to some of history’s most intriguing problems. It is essential to everyday life, critical to science,
technology and engineering, and necessary for financial literacy and most forms of employment. A high-quality
mathematics education therefore provides a foundation for understanding the world, the ability to reason
mathematically, an appreciation of the beauty and power of mathematics, and a sense of enjoyment and curiosity
about the subject.

At Burnham Copse Primary School, we believe that it is vital to lay secure foundations in early mathematics in order
to prepare children for a world where maths is all around them. Through our maths curriculum, we aim for children
to master the building blocks needed to develop a secure understanding of mathematical concepts through the use
of concrete/physical resources and models/images.

The national curriculum for mathematics aims to ensure that all pupils:

e Become fluent in the fundamentals of mathematics, including through varied and frequent practice with
increasingly complex problems over time, so that pupils develop conceptual understanding and the ability to
recall and apply knowledge rapidly and accurately.

e reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and
developing an argument, justification or proof using mathematical language

e can solve problems by applying their mathematics to a variety of routine and non-routine problems with
increasing sophistication, including breaking down problems into a series of simpler steps and persevering in
seeking solutions.

Key stage1—Year 1 & Year 2
The primary focus of the key stage 1 curriculum is to develop confidence and mental fluency with whole numbers,
counting and place value. This will include working with numerals, words and the four operations (+,-, x and +).

At this stage, pupils should develop their ability to recognise, describe, draw, compare and sort different shapes and
use the related vocabulary. Teaching also involves using a range of measures to describe and compare different
quantities such as length, mass, capacity/volume, time and money.

By the end of year 2, pupils should know the number bonds to 20 and be precise in using and understanding place
value. An emphasis on practice at this early stage will aid fluency.

Lower Key Stage 2 —Year 3 & Year 4

The principal focus of mathematics teaching in lower key stage 2 is to ensure that pupils become increasingly fluent
with whole numbers and the four operations, including number facts and the concept of place value. This should
ensure that pupils develop efficient written and mental methods and perform calculations accurately with
increasingly large whole numbers.

At this stage, pupils should develop their ability to solve a range of problems, including with simple fractions and
decimal place value. Teaching also ensures that pupils draw with increasing accuracy and develop mathematical
reasoning so they can analyse shapes and their properties, and confidently describe the relationships between them.
It ensures that they can use measuring instruments with accuracy and make connections between measure and
number.

By the end of year 4, pupils should have memorised their multiplication tables up to and including the 12
multiplication table and show precision and fluency in their work.
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Pupils should read and spell mathematical vocabulary correctly and confidently, using their growing word reading
knowledge and their knowledge of spelling.

Upper key stage 2 —Year 5 & Year 6

The principal focus of mathematics teaching in upper key stage 2 is to ensure that pupils extend their understanding
of the number system and place value to include larger integers. This should develop the connections that pupils
make between multiplication and division with fractions, decimals, percentages and ratio.

At this stage, pupils should develop their ability to solve a wider range of problems, including increasingly complex
properties of numbers and arithmetic, and problems demanding efficient written and mental methods of
calculation. With this foundation in arithmetic, pupils are introduced to the language of algebra as a means for
solving a variety of problems. Teaching in geometry and measures consolidates and extends knowledge developed in
number. Teaching also ensures that pupils classify shapes with increasingly complex geometric properties and that
they learn the vocabulary they need to describe them.

By the end of year 6, pupils should be fluent in written methods for all four operations, including long multiplication
and division, and in working with fractions, decimals and percentages.

Pupils should read, spell and pronounce mathematical vocabulary correctly.
Science

Science has changed our lives and is vital to the world’s future prosperity. It is a body of knowledge built up through
the experimental testing of ideas. Science is also methodology, a practical way of finding reliable answers to
guestions we may ask about the world around us. Science at Burnham Copse is about developing children’s ideas
and ways of working that enable them to make sense of the world in which they live through building their
substantive knowledge and teaching disciplinary skills. We believe that children learn science by doing science.

The national curriculum for science aims to ensure that all pupils:
e develop scientific knowledge and conceptual understanding through the specific disciplines of biology,
chemistry and physics
e develop understanding of the nature, processes and methods of science through different types of science
enquiries that help them to answer scientific questions about the world around them
e are equipped with the scientific knowledge required to understand the uses and implications of science,
today and for the future.

Key stage 1 -Year 1 & Year 2

The principal focus of science teaching in key stage 1 is to enable pupils to experience and observe phenomena,
looking more closely at the natural and humanly-constructed world around them. They are encouraged to be curious
and ask questions about what they notice. They are helped to develop their understanding of scientific ideas by
using different types of scientific enquiry to answer their own questions, including observing changes over a period
of time, noticing patterns, grouping and classifying things, carrying out simple comparative tests, and finding things
out using secondary sources of information. They should begin to use simple scientific language to talk about what
they have found out and communicate their ideas to a range of audiences in a variety of ways.

Most of the learning about science is done through the use of first-hand practical experiences, but there is also some
use of appropriate secondary sources, such as books, photographs and videos. ‘Working scientifically’ is taught
through and clearly related to the teaching of substantive science content.

Pupils should read and spell scientific vocabulary at a level consistent with their increasing word reading and spelling
knowledge at key stage 1.

Lower key stage 2 —Year 3 & Year 4
The principal focus of science teaching in lower key stage 2 is to enable pupils to broaden their scientific view of the
world around them. They do this through exploring, talking about, testing and developing ideas about everyday




phenomena and the relationships between living things and familiar environments, and by beginning to develop
their ideas about functions, relationships and interactions.

They should ask their own questions about what they observe and make some decisions about which types of
scientific enquiry are likely to be the best ways of answering them, including observing changes over time, noticing
patterns, grouping and classifying things, carrying out simple comparative and fair tests and finding things out using
secondary sources of information. They should draw simple conclusions and use some scientific language, first, to
talk about and, later, to write about what they have found out. ‘Working scientifically’ is taught through and clearly
related to substantive science content in the programme of study.

Pupils should read and spell scientific vocabulary correctly and with confidence, using their growing word reading
and spelling knowledge.

Upper key stage 2 —Year 5 & Year 6

The principal focus of science teaching in upper key stage 2 is to enable pupils to develop a deeper understanding of
a wide range of scientific ideas. They do this through exploring and talking about their ideas; asking their own
guestions about scientific phenomena; and analysing functions, relationships and interactions more systematically.

At upper key stage 2, they encounter more abstract ideas and begin to recognise how these ideas help them to
understand and predict how the world operates. They should also begin to recognise that scientific ideas change and
develop over time. They should select the most appropriate ways to answer science questions using different types
of scientific enquiry, including observing changes over different periods of time, noticing patterns, grouping and
classifying things, carrying out comparative and fair tests and finding things out using a wide range of secondary
sources of information. Pupils should draw conclusions based on their data and observations, use evidence to justify
their ideas, and use their scientific knowledge and understanding to explain their findings. ‘Working and thinking
scientifically’ is taught through and clearly related to substantive science content.

Pupils should read, spell and pronounce scientific vocabulary correctly.

History

At Burnham Copse, we believe that a high-quality history education will help pupils to gain a coherent knowledge
and understanding of Britain’s past and that of the wider world. History inspires pupils’ curiosity to know more about
the past. Our teaching equips pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and
develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process
of change, the diversity of societies, and relationships between different groups, as well as their own identity and
the challenges of their time.

The national curriculum for history aims to ensure that all pupils:

e know and understand the history of these islands as a coherent, chronological narrative, from the earliest
times to the present day: how people’s lives have shaped this nation and how Britain has influenced and
been influenced by the wider world

e know and understand significant aspects of the history of the wider world: the nature of ancient civilisations;
the expansion and dissolution of empires; characteristic features of past non-European societies;
achievements and follies of mankind

e gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’,
‘parliament’ and ‘peasantry’

e understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid
guestions and create their own structured accounts, including written narratives and analyses

e understand the methods of historical enquiry, including how evidence is used rigorously to make historical
claims, and discern how and why contrasting arguments and interpretations of the past have been
constructed




e gain historical perspective by placing their growing knowledge into different contexts, understanding the
connections between local, regional, national and international history; between cultural, economic,
military, political, religious and social history; and between short- and long-term timescales.

Key stage 1 —Year 1 & Year 2
Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time.
They should know where the people and events they study fit within a chronological framework and identify
similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday
historical terms. They should ask and answer questions, choosing and using parts of stories and other sources to
show that they know and understand key features of events. They should understand some of the ways in which we
find out about the past and identify different ways in which it is represented.
Pupils are taught about:

e changes within living memory

e events beyond living memory that are significant nationally or globally

e the lives of significant individuals in the past who have contributed to national and international

achievements. Some should be used to compare aspects of life in different periods
e significant historical events, people and places in our locality

Key stage 2 - Year 3 - Year 6

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world
history, establishing clear narratives within and across the periods they study. They should note connections,
contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address
and sometimes devise historically valid questions about change, cause, similarity and difference, and significance.
They should construct informed responses that involve thoughtful selection and organisation of relevant historical
information. They should understand how our knowledge of the past is constructed from a range of sources.

Teachers combine overview and depth studies to help pupils understand both the long arc of development and the
complexity of specific aspects of British, local and world history.

Pupils are be taught about:

e changes in Britain from the Stone Age to the Iron Age

e the Roman Empire and its impact on Britain

e Britain’s settlement by Anglo-Saxons and Scots

e the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor

e alocal history study

e astudy of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066

e the achievements of the earliest civilizations — an overview of where and when the first civilizations
appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The
Shang Dynasty of Ancient China

e Ancient Greece — a study of Greek life and achievements and their influence on the western world

e anon-European society that provides contrasts with British history: early Islamic civilization, including a
study of Baghdad c. AD 900

Geography

At Burnham Copse Primary School, we believe that pupils deserve a high-quality geography education which inspires
in pupils curiosity and fascination about the world and its people that will remain with them for the rest of their
lives. Teaching equips pupils with knowledge about diverse places, people, resources and natural and human
environments, together with a deep understanding of the Earth’s key physical and human processes. As pupils
progress, their growing knowledge about the world should help them to deepen their understanding of the
interaction between physical and human processes, and of the formation and use of landscapes and environments.
Geographical knowledge, understanding and skills provide the frameworks and approaches that explain how the
Earth’s features at different scales are shaped, interconnected and change over time.




The national curriculum for geography aims to ensure that all pupils:

e develop contextual knowledge of the location of globally significant places — both terrestrial and marine —
including their defining physical and human characteristics and how these provide a geographical context for
understanding the actions of processes.

e understand the processes that give rise to key physical and human geographical features of the world, how
these are interdependent and how they bring about spatial variation and change over time.

Children will be competent in the geographical skills needed to:

e collect, analyse and communicate with a range of data gathered through experiences of fieldwork that
deepen their understanding of geographical processes.

e interpret a range of sources of geographical information, including maps, diagrams, globes, aerial
photographs and Geographical Information Systems (GIS)

e communicate geographical information in a variety of ways, including through maps, numerical and
guantitative skills and writing at length.

Key stage 1 - Year 1 & Year 2

Pupils should develop knowledge about the world, the United Kingdom and their locality. They should understand
basic subject-specific vocabulary relating to human and physical geography and begin to use geographical skills,
including first-hand observation, to enhance their locational awareness.

Pupils are taught to:
Locational knowledge

e name and locate the world’s seven continents and five oceans
e name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and
its surrounding seas

Place knowledge

e understand geographical similarities and differences through studying the human and physical geography of
a small area of the United Kingdom, and of a small area in a contrasting non-European country

Human and physical geography

e identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of
the world in relation to the Equator and the North and South Poles
Use basic geographical vocabulary to refer to:
o key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil, valley,
vegetation, season and weather
o key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop

Geographical skills and fieldwork

e use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the countries,
continents and oceans studied at this key stage

e use simple compass directions (North, South, East and West) and locational and directional language [for
example, near and far; left and right], to describe the location of features and routes on a map

e use aerial photographs and plan perspectives to recognise landmarks and basic human and physical features;
devise a simple map; and use and construct basic symbols in a key

e use simple fieldwork and observational skills to study the geography of their school and its grounds and the
key human and physical features of its surrounding environment.

Key stage 2 — Year 3 —Year 6
Pupils should extend their knowledge and understanding beyond the local area to include the United Kingdom and
Europe, North and South America. This includes the location and characteristics of a range of the world’s most




significant human and physical features. They should develop their use of geographical knowledge, understanding
and skills to enhance their locational and place knowledge.

Pupils are taught to:
Locational knowledge
e |ocate the world’s countries, using maps to focus on Europe (including the location of Russia) and North and
South America, concentrating on their environmental regions, key physical and human characteristics,
countries, and major cities
e name and locate counties and cities of the United Kingdom, geographical regions and their identifying
human and physical characteristics, key topographical features (including hills, mountains, coasts and rivers),
and land-use patterns; and understand how some of these aspects have changed over time
e identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern
Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian
and time zones (including day and night)

Place knowledge
e understand geographical similarities and differences through the study of human and physical geography of
a region of the United Kingdom, a region in a European country, and a region within North or South America

Human and physical geography
Describe and understand key aspects of:
e physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and
earthquakes, and the water cycle
e human geography, including: types of settlement and land use, economic activity including trade links, and
the distribution of natural resources including energy, food, minerals and water
Geographical skills and fieldwork
e use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied
e use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of
Ordnance Survey maps) to build their knowledge of the United Kingdom and the wider world
e use fieldwork to observe, measure, record and present the human and physical features in the local area
using a range of methods, including sketch maps, plans and graphs, and digital technologies

Music

Music is a universal language that embodies one of the highest forms of creativity. At Burnham Copse we believe a
high quality music education should engage and inspire pupils to develop a love of music and their talent as
musicians, and so increase their self-confidence, creativity and sense of achievement. As pupils progress, they should
develop a critical engagement with music, allowing them to compose, and to listen with discrimination to the best in
the musical canon.

The national curriculum for music aims to ensure that all pupils:

o perform, listen to, review and evaluate music across a range of historical periods, genres, styles and
traditions, including the works of the great composers and musicians

e learn to sing and to use their voices, to create and compose music on their own and with others, have the
opportunity to learn a musical instrument, use technology appropriately and have the opportunity to
progress to the next level of musical excellence

e understand and explore how music is created, produced and communicated, including through the inter-
related dimensions: pitch, duration, dynamics, tempo, timbre, texture, structure and appropriate musical
notations.




Key stage 1 —Year 1 & Year 2
Pupils are taught to:
e use their voices expressively and creatively by singing songs and speaking chants and rhymes
e play tuned and untuned instruments musically
e listen with concentration and understanding to a range of high-quality live and recorded music
e experiment with, create, select and combine sounds using the inter-related dimensions of music.

Key stage 2 Year 3 —Year 6

Pupils are be taught to sing and play musically with increasing confidence and control. They should develop an
understanding of musical composition, organising and manipulating ideas within musical structures and reproducing
sounds from aural memory.

Pupils are be taught to:

e play and perform in solo and ensemble contexts, using their voices and playing musical instruments with
increasing accuracy, fluency, control and expression

e improvise and compose music for a range of purposes using the inter-related dimensions of music

e listen with attention to detail and recall sounds with increasing aural memory

e use and understand staff and other musical notations

e appreciate and understand a wide range of high-quality live and recorded music drawn from different
traditions and from great composers and musicians

e develop an understanding of the history of music

Art

Art, craft and design embody some of the highest forms of human creativity. At Burnham Copse we believe a high-
quality art and design education should engage, inspire and challenge pupils, equipping them with the knowledge
and skills to experiment, invent and create their own works of art, craft and design. As pupils progress, they should
be able to think critically and develop a more rigorous understanding of art and design. They should also know how
art and design both reflect and shape our history, and contribute to the culture, creativity and wealth of our nation.

The national curriculum for art and design aims to ensure that all pupils:
e produce creative work, exploring their ideas and recording their experiences
e become proficient in drawing, painting, sculpture and other art, craft and design techniques
e evaluate and analyse creative works using the language of art, craft and design
o know about great artists, craft makers and designers, and understand the historical and cultural
development of their art forms.

Key stage 1 - Year 1 & Year 2
Pupils are taught:
e to use a range of materials creatively to design and make products
e to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination
e to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and
space
e about the work of a range of artists, craft makers and designers, describing the differences and similarities
between different practices and disciplines, and making links to their own work.

Key stage 2 - Year 3 - Year 6
Pupils are taught to develop their techniques, including their control and their use of materials, with creativity,
experimentation and an increasing awareness of different kinds of art, craft and design.
Pupils are taught:
e to create sketch books to record their observations and use them to review and revisit ideas
e toimprove their mastery of art and design techniques, including drawing, painting and sculpture with a
range of materials [for example, pencil, charcoal, paint, clay]
e about great artists, architects and designers in history
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Design Technology

At Burnham Copse design and technology is an inspiring, rigorous and practical subject. Using creativity and
imagination, pupils design and make products that solve real and relevant problems within a variety of contexts,
considering their own and others’ needs, wants and values. They acquire a broad range of subject knowledge and
draw on disciplines such as mathematics, science, engineering, computing and art. Pupils learn how to take risks,
becoming resourceful, innovative, enterprising and capable citizens. Through the evaluation of past and present
design and technology, they develop a critical understanding of its impact on daily life and the wider world.

The national curriculum for design and technology aims to ensure that all pupils:
e develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to
participate successfully in an increasingly technological world
e build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality
prototypes and products for a wide range of users
e critique, evaluate and test their ideas and products and the work of others
e understand and apply the principles of nutrition and learn how to cook.

Key stage 1 - Year 1 & Year 2

Through a variety of creative and practical activities, pupils are taught the knowledge, understanding and skills
needed to engage in an iterative process of designing and making. They should work in a range of relevant contexts
[for example, the home and school, gardens and playgrounds, the local community, industry and the wider
environment].

When designing and making, pupils should be taught to:
Design
e design purposeful, functional, appealing products for themselves and other users based on design criteria
e generate, develop, model and communicate their ideas through talking, drawing, templates, mock-ups and,
where appropriate, information and communication technology

e select from and use a range of tools and equipment to perform practical tasks [for example, cutting, shaping,
joining and finishing]
e select from and use a wide range of materials and components, including construction materials, textiles and
ingredients, according to their characteristics
Evaluate
e explore and evaluate a range of existing products
e evaluate their ideas and products against design criteria
Technical knowledge
e  build structures, exploring how they can be made stronger, stiffer and more stable
o explore and use mechanisms [for example, levers, sliders, wheels and axles], in their products.

Key stage 2 — Year 3 —Year 6

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills
needed to engage in an iterative process of designing and making. They should work in a range of relevant contexts
[for example, the home, school, leisure, culture, enterprise, industry and the wider environment].

When designing and making, pupils should be taught to:
Design
e use research and develop design criteria to inform the design of innovative, functional, appealing products
that are fit for purpose, aimed at particular individuals or groups
e generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-
sectional and exploded diagrams, prototypes, pattern pieces and computer-aided design
Make
e select from and use a wider range of tools and equipment to perform practical tasks [for example, cutting,
shaping, joining and finishing], accurately
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e select from and use a wider range of materials and components, including construction materials, textiles
and ingredients, according to their functional properties and aesthetic qualities
Evaluate
e investigate and analyse a range of existing products
e evaluate their ideas and products against their own design criteria and consider the views of others to
improve their work
e understand how key events and individuals in design and technology have helped shape the world
Technical knowledge
e apply their understanding of how to strengthen, stiffen and reinforce more complex structures
e understand and use mechanical systems in their products [for example, gears, pulleys, cams, levers and
linkages]
e understand and use electrical systems in their products [for example, series circuits incorporating switches,
bulbs, buzzers and motors]
e apply their understanding of computing to program, monitor and control their products.

Cooking and nutrition

As part of their work with food, pupils should be taught how to cook and apply the principles of nutrition and
healthy eating. Instilling a love of cooking in pupils will also open a door to one of the great expressions of human
creativity. Learning how to cook is a crucial life skill that enables pupils to feed themselves and others affordably and
well, now and in later life.

Pupils should be taught to:
Key stage 1 - Year 1 & Year 2
e use the basic principles of a healthy and varied diet to prepare dishes
e understand where food comes from.
Key stage 2 —Year 3 —Year 6
e understand and apply the principles of a healthy and varied diet
e prepare and cook a variety of predominantly savoury dishes using a range of cooking techniques
e understand seasonality, and know where and how a variety of ingredients are grown, reared, caught and
processed.

Computing

At our school we recognise the importance of a high-quality computing education equips pupils to use computational
thinking and creativity to understand and change the world. Computing has deep links with mathematics, science, and
design and technology, and provides insights into both natural and artificial systems. The core of computing is
computer science, in which pupils are taught the principles of information and computation, how digital systems work,
and how to put this knowledge to use through programming. Building on this knowledge and understanding, pupils
are equipped to use information technology to create programs, systems and a range of content. Computing also
ensures that pupils become digitally literate — able to use, and express themselves and develop their ideas through,
information and communication technology — at a level suitable for the future workplace and as active participants in
a digital world.

The national curriculum for computing aims to ensure that all pupils:

e can understand and apply the fundamental principles and concepts of computer science, including
abstraction, logic, algorithms and data representation

e can analyse problems in computational terms, and have repeated practical experience of writing computer
programs in order to solve such problems

e can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve
problems

e areresponsible, competent, confident and creative users of information and communication technology
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Key stage 1 - Year 1 & Year 2
Pupils are taught to:
e understand what algorithms are; how they are implemented as programs on digital devices; and that programs
execute by following precise and unambiguous instructions
e create and debug simple programs
e use logical reasoning to predict the behaviour of simple programs
e use technology purposefully to create, organise, store, manipulate and retrieve digital content
e recognise common uses of information technology beyond school
e use technology safely and respectfully, keeping personal information private; identify where to go for help
and support when they have concerns about content or contact on the internet or other online technologies

Key stage 2 — Year 3 —Year 6
Pupils should be taught to:
e design, write and debug programs that accomplish specific goals, including controlling or simulating physical
systems; solve problems by decomposing them into smaller parts
e usesequence, selection, and repetition in programs; work with variables and various forms of input and output
e use logical reasoning to explain how some simple algorithms work and to detect and correct errors in
algorithms and programs
e understand computer networks including the internet; how they can provide multiple services, such as the
world wide web; and the opportunities they offer for communication and collaboration
e use search technologies effectively, appreciate how results are selected and ranked, and be discerning in
evaluating digital content
e select, use and combine a variety of software (including internet services) on a range of digital devices to
design and create a range of programs, systems and content that accomplish given goals, including collecting,
analysing, evaluating and presenting data and information
e use technology safely, respectfully and responsibly; recognise acceptable/unacceptable behaviour; identify a
range of ways to report concerns about content and contact

French

At Burnham Copse we believe a high-quality languages education should foster pupils’ curiosity and deepen their
understanding of the world. The teaching should enable pupils to express their ideas and thoughts in another
language and to understand and respond to its speakers, both in speech and in writing. It should also provide
opportunities for them to communicate for practical purposes, learn new ways of thinking and read great literature
in the original language. Language teaching should provide the foundation for learning further languages, equipping
pupils to study and work in other countries.

The national curriculum for languages aims to ensure that all pupils:

e understand and respond to spoken and written language from a variety of authentic sources

e speak with increasing confidence, fluency and spontaneity, finding ways of communicating what they want
to say, including through discussion and asking questions, and continually improving the accuracy of their
pronunciation and intonation

e can write at varying length, for different purposes and audiences, using the variety of grammatical structures
that they have learnt

e discover and develop an appreciation of a range of writing in the language studied

Key stage 2 - Year 3 —Year 6

Teaching focuses on enabling pupils to make substantial progress in one language. The teaching provides an
appropriate balance of spoken and written language and should lay the foundations for further foreign language
teaching at key stage 3. It should enable pupils to understand and communicate ideas, facts and feelings in speech
and writing, focused on familiar and routine matters, using their knowledge of phonology, grammatical structures
and vocabulary.
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Pupils are taught to:

e listen attentively to spoken language and show understanding by joining in and responding

e explore the patterns and sounds of language through songs and rhymes and link the spelling, sound and
meaning of words

e engage in conversations; ask and answer questions; express opinions and respond to those of others; seek
clarification and help

e speak in sentences, using familiar vocabulary, phrases and basic language structures

e develop accurate pronunciation and intonation so that others understand when they are reading aloud or
using familiar words and phrases

e present ideas and information orally to a range of audiences

o read carefully and show understanding of words, phrases and simple writing

e appreciate stories, songs, poems and rhymes in the language

e broaden their vocabulary and develop their ability to understand new words that are introduced into
familiar written material, including through using a dictionary

e write phrases from memory, and adapt these to create new sentences, to express ideas clearly

e describe people, places, things and actions orally and in writing

e understand basic grammar appropriate to the language being studied, including (where relevant): feminine,
masculine and neuter forms and the conjugation of high-frequency verbs; key features and patterns of the
language; how to apply these, for instance, to build sentences; and how these differ from or are similar to
English.

Religious Education

RE is an important curriculum subject. It is important in its own right and also makes a unique contribution to the
spiritual, moral, social and cultural development of pupils and supports wider community cohesion. The purpose of
religious education in our school is to support children in developing their own coherent patterns of values and
principles, and to support their spiritual, moral, social and cultural development. This entails encouragement of each
student to interpret and respond to a variety of concepts, beliefs and practices within religions and to their own and
others’ cultural and life experiences.

Our curriculum for Religious Education is based on the document Living Difference 1V, which takes account of the
legislation stating that studies should reflect the fact that our society is mainly Christian. Within this, we use a
balanced non-denominational approach which is sensitive to the multi-cultural aspect of our school community.

Our school ethos is firmly based on teaching good social skills and morals which underpin all the major world
religions. We expect all in the school to respect the views and opinions of others whilst extending loving care and
consideration to all. Our emphasis is on the appreciation of the world and respect for everything in it whilst learning
to live amicably together.

Key stage 1 - Year 1 & Year 2
Children engage with and study aspects of what it means to live life in the Christian traditions, along with a depth
study of Judaism and an overview of Hinduism.

Key stage 2 - Year 3 —Year 6
Children engage with and study further aspects of what it means to live life in the Christian traditions as well as
depth studies of two additional religious traditions; Hinduism in Years 3 and 4 and Islam in Years 5 and 6.

Personal, Social and Health Education and Relationships and Sex Education

To prepare our pupils for life in modern Britain we are committed to ensuring that values (including British Values)
are an integral part of our ethos, learning and curriculum. We value the diverse backgrounds of all within our
community and seek to celebrate this.
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Today’s children and young people are growing up in an increasingly complex world, living their lives seamlessly on,
and offline. This presents many positive and exciting opportunities, but also challenges and risks. In this
environment, children and young people need to know how to be safe and healthy, and how to manage their
academic, personal and social lives in a positive way.

To embrace the challenges of creating a happy and successful adult life, pupils need knowledge that will enable them
to make informed decisions about their wellbeing, health and relationships and to build their self-efficacy. Our
children will also put this knowledge into practice as they develop the capacity to make sound decisions when facing
risks, challenges and complex contexts. Everyone faces difficult situations in their lives. These subjects can support
young people to develop resilience, to know how and when to ask for help, and to know where to access support.
We aim to teach in an age appropriate way to help prepare our children for the opportunities, responsibilities and
experiences of adult life.

In setting the above aims, we are acknowledging our commitment as a school to equipping children with the
knowledge, skills and attitudes, which will help them to cope successfully with their present and future lives.

Personal, Social and Health Education (PSHE) and RSE (Relationships and Sex Education) is thus central and integral
to our everyday teaching in school through the rules we set, the attitudes we model and our policies for dealing with
all situations.

During key stages 1 and 2, PSHE education offers both explicit and implicit learning opportunities and experiences
which reflect pupils’ increasing independence and physical and social awareness, as they move through the primary
phase. It builds on the skills that pupils started to acquire during the Early Years Foundation stage (EYFS) to develop
effective relationships, assume greater personal responsibility and manage personal safety, including online. PSHE
education helps pupils to manage the physical and emotional changes at puberty, introduces them to a wider world
and enables them to make an active contribution to their communities.

Key stage 1 —Year 1 & Year 2
Pupils are taught:

Health and wellbeing
Healthy lifestyles (Physical wellbeing)
e about what keeping healthy means; different ways to keep healthy
e about foods that support good health and the risks of eating too much sugar
e about how physical activity helps us to stay healthy; and ways to be physically active everyday
e about why sleep is important and different ways to rest and relax
e simple hygiene routines that can stop germs from spreading
e that medicines (including vaccinations and immunisations and those that support allergic reactions) can help
people to stay healthy
e about dental care and visiting the dentist; how to brush teeth correctly; food and drink that support dental
health
o how to keep safe in the sun and protect skin from sun damage
e about different ways to learn and play; recognising the importance of knowing when to take a break from
time online or TV
e about the people who help us to stay physically healthy
Mental health
e about different feelings that humans can experience
e how to recognise and name different feelings
e how feelings can affect people’s bodies and how they behave
e how to recognise what others might be feeling
e to recognise that not everyone feels the same at the same time, or feels the same about the same things
e about ways of sharing feelings; a range of words to describe feelings
e about things that help people feel good (e.g. playing outside, doing things they enjoy, spending time with
family, getting enough sleep)
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o different things they can do to manage big feelings, to help calm themselves down and/or change their
mood when they don’t feel good
e to recognise when they need help with feelings; that it is important to ask for help with feelings; and how to
ask for it
e about change and loss (including death); to identify feelings associated with this; to recognise what helps
people to feel better
Ourselves, growing and changing
e to recognise what makes them special
e to recognise the ways in which we are all unique
e to identify what they are good at, what they like and dislike
e how to manage when finding things difficult
e to name the main parts of the body including external genitalia (e.g. vulva, vagina, penis, testicles)
e about growing and changing from young to old and how people’s needs change
e about preparing to move to a new class/year group
Keeping safe
e about rules and age restrictions that keep us safe
e to recognise risk in simple everyday situations and what action to take to minimise harm
e about how to keep safe at home (including around electrical appliances) and fire safety (e.g. not playing with
matches and lighters)
e that household products (including medicines) can be harmful if not used correctly
e ways to keep safe in familiar and unfamiliar environments (e.g. beach, shopping centre, park, swimming
pool, on the street) and how to cross the road safely
e about the people whose job it is to help keep us safe
e basic rules to keep safe online, including what is meant by personal information and what should be kept
private; the importance of telling a trusted adult if they come across something that scares them
e about what to do if there is an accident and someone is hurt
e how to get help in an emergency (how to dial 999 and what to say)
Drugs, alcohol and tobacco
e about things that people can put into their body or on their skin; how these can affect how people feel

Relationships
Families and close positive relationships

e about the roles different people (e.g. acquaintances, friends and relatives) play in our lives

e to identify the people who love and care for them and what they do to help them feel cared for

e about different types of families including those that may be different to their own

e to identify common features of family life

e thatitisimportant to tell someone (such as their teacher) if something about their family makes them

unhappy or worried

Friendships

e about how people make friends and what makes a good friendship

e about how to recognise when they or someone else feels lonely and what to do

e simple strategies to resolve arguments between friends positively

o how to ask for help if a friendship is making them feel unhappy
Managing hurtful behaviour and bullying
that bodies and feelings can be hurt by words and actions; that people can say hurtful things online
about how people may feel if they experience hurtful behaviour or bullying
that hurtful behaviour (offline and online) including teasing, name-calling, bullying and deliberately
excluding others is not acceptable; how to report bullying; the importance of telling a trusted adult
to recognise that some things are private and the importance of respecting privacy; that parts of their body
covered by underwear are private
that sometimes people may behave differently online, including by pretending to be someone they are not
e how to respond safely to adults they don’t know
about how to respond if physical contact makes them feel uncomfortable or unsafe
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e about knowing there are situations when they should ask for permission and also when their permission
should be sought

e about the importance of not keeping adults’ secrets (only happy surprises that others will find out about
eventually)

e basic techniques for resisting pressure to do something they don’t want to do and which may make them
unsafe

e what to do if they feel unsafe or worried for themselves or others; who to ask for help and vocabulary to use
when asking for help; importance of keeping trying until they are heard

Respecting self and others

e about what is kind and unkind behaviour, and how this can affect others

e about how to treat themselves and others with respect; how to be polite and courteous

e to recognise the ways in which they are the same and different to others

e how to listen to other people and play and work cooperatively

e how to talk about and share their opinions on things that matter to them

Living in the wider world
Shared responsibilities
e about what rules are, why they are needed, and why different rules are needed for different situations
e how people and other living things have different needs; about the responsibilities of caring for them
e about things they can do to help look after their environment
Communities
e about the different groups they belong to
e about the different roles and responsibilities people have in their community
e torecognise the ways they are the same as, and different to, other people
Media Literacy and digital resilience
e about how the internet and digital devices can be used safely to find things out and to communicate with
others
e about the role of the internet in everyday life
e that not all information seen online is true
Economic wellbeing: money
e what money is; forms that money comes in; that money comes from different sources
e that people make different choices about how to save and spend money
e about the difference between needs and wants; that sometimes people may not always be able to have the
things they want
e that money needs to be looked after; different ways of doing this
Economic wellbeing: Aspirations, work and career
e that everyone has different strengths
e that jobs help people to earn money to pay for things
e different jobs that people they know or people who work in the community do
e about some of the strengths and interests someone might need to do different jobs

Key stage 2 —Year 3 - Year 6

Pupils are taught:

Health and wellbeing

Healthy lifestyles (Physical wellbeing)
¢ how to make informed decisions about health
e about the elements of a balanced, healthy lifestyle

about choices that support a healthy lifestyle, and recognise what might influence these

how to recognise that habits can have both positive and negative effects on a healthy lifestyle

about what good physical health means; how to recognise early signs of physical illness

e about what constitutes a healthy diet; how to plan healthy meals; benefits to health and wellbeing of eating
nutritionally rich foods; risks associated with not eating a healthy diet including obesity and tooth decay
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how regular (daily/weekly) exercise benefits mental and physical health (e.g. walking or cycling to school,
daily active mile); recognise opportunities to be physically active and some of the risks associated with an
inactive lifestyle

about how sleep contributes to a healthy lifestyle; routines that support good quality sleep; the effects of
lack of sleep on the body, feelings, behaviour and ability to learn

that bacteria and viruses can affect health; how everyday hygiene routines can limit the spread of infection;
the wider importance of personal hygiene and how to maintain it

how medicines, when used responsibly, contribute to health; that some diseases can be prevented by
vaccinations and immunisations; how allergies can be managed

how to maintain good oral hygiene (including correct brushing and flossing); why regular visits to the dentist
are essential; the impact of lifestyle choices on dental care (e.g. sugar consumption/acidic drinks such as
fruit juices, smoothies and fruit teas; the effects of smoking)

about the benefits of sun exposure and risks of overexposure; how to keep safe from sun damage and
sun/heat stroke and reduce the risk of skin cancer

about the benefits of the internet; the importance of balancing time online with other activities; strategies
for managing time online

how and when to seek support, including which adults to speak to in and outside school, if they are worried
about their health

Mental health

that mental health, just like physical health, is part of daily life; the importance of taking care of mental
health

about strategies and behaviours that support mental health — including how good quality sleep, physical
exercise/time outdoors, being involved in community groups, doing things for others, clubs, and activities,
hobbies and spending time with family and friends can support mental health and wellbeing

to recognise that feelings can change over time and range in intensity

about everyday things that affect feelings and the importance of expressing feelings

a varied vocabulary to use when talking about feelings; about how to express feelings in different ways;
strategies to respond to feelings, including intense or conflicting feelings; how to manage and respond to
feelings appropriately and proportionately in different situations

to recognise warning signs about mental health and wellbeing and how to seek support for themselves and
others

to recognise that anyone can experience mental ill health; that most difficulties can be resolved with help
and support; and that it is important to discuss feelings with a trusted adult

about change and loss, including death, and how these can affect feelings; ways of expressing and managing
grief and bereavement

problem-solving strategies for dealing with emotions, challenges and change, including the transition to new
schools

Ourselves, growing and changing

about personal identity; what contributes to who we are (e.g. ethnicity, family, gender, faith, culture,
hobbies, likes/dislikes)

that for some people gender identity does not correspond with their biological sex

to recognise their individuality and personal qualities

to identify personal strengths, skills, achievements and interests and how these contribute to a sense of self-
worth

about how to manage setbacks/perceived failures, including how to re-frame unhelpful thinking

to identify the external genitalia and internal reproductive organs in males and females and how the process
of puberty relates to human reproduction

about the physical and emotional changes that happen when approaching and during puberty (including
menstruation, key facts about the menstrual cycle and menstrual wellbeing, erections and wet dreams)
about how hygiene routines change during the time of puberty, the importance of keeping clean and how to
maintain personal hygiene

about the processes of reproduction and birth as part of the human life cycle; how babies are conceived and
born (and that there are ways to prevent a baby being made); how babies need to be cared for
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about where to get more information, help and advice about growing and changing, especially about
puberty

about the new opportunities and responsibilities that increasing independence may bring

strategies to manage transitions between classes and key stages

Keeping safe

reasons for following and complying with regulations and restrictions (including age restrictions); how they
promote personal safety and wellbeing with reference to social media, television programmes, films, games
and online gaming

how to predict, assess and manage risk in different situations

about hazards (including fire risks) that may cause harm, injury or risk in the home and what they can do to
reduce risks and keep safe

about the importance of taking medicines correctly and using household products safely, (e.g. following
instructions carefully)

strategies for keeping safe in the local environment or unfamiliar places (rail, water, road) and firework
safety; safe use of digital devices when out and about

about the importance of keeping personal information private; strategies for keeping safe online, including
how to manage requests for personal information or images of themselves and others; what to do if
frightened or worried by something seen or read online and how to report concerns, inappropriate content
and contact

about what is meant by first aid; basic techniques for dealing with common injuries

how to respond and react in an emergency situation; how to identify situations that may require the
emergency services; know how to contact them and what to say

that female genital mutilation (FGM) is against British law, what to do and whom to tell if they think they or
someone they know might be at risk

Drugs, alcohol and tobacco

about the risks and effects of legal drugs common to everyday life (e.g. cigarettes, e-cigarettes/vaping,
alcohol and medicines) and their impact on health; recognise that drug use can become a habit which can be
difficult to break

to recognise that there are laws surrounding the use of legal drugs and that some drugs are illegal to own,
use and give to others

about why people choose to use or not use drugs (including nicotine, alcohol and medicines);

about the mixed messages in the media about drugs, including alcohol and smoking/vaping

about the organisations that can support people concerning alcohol, tobacco and nicotine or other drug use;
people they can talk to if they have concerns

Relationships
Families and close personal relationships

to recognise that there are different types of relationships (e.g. friendships, family relationships, romantic
relationships, online relationships)

that people may be attracted to someone emotionally, romantically and sexually; that people may be
attracted to someone of the same sex or different sex to them; that gender identity and sexual orientation
are different

about marriage and civil partnership as a legal declaration of commitment made by two adults who love and
care for each other, which is intended to be lifelong

that forcing anyone to marry against their will is a crime; that help and support is available to people who
are worried about this for themselves or others

that people who love and care for each other can be in a committed relationship (e.g. marriage), living
together, but may also live apart

that a feature of positive family life is caring relationships; about the different ways in which people care for
one another

to recognise and respect that there are different types of family structure (including single parents, same-sex
parents, step-parents, blended families, foster parents); that families of all types can give family members
love, security and stability
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e to recognise other shared characteristics of healthy family life, including commitment, care, spending time
together; being there for each other in times of difficulty
e how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or
advice
Friendships
e about the importance of friendships; strategies for building positive friendships; how positive friendships
support wellbeing
what constitutes a positive healthy friendship (e.g. mutual respect, trust, truthfulness, loyalty, kindness,
generosity, sharing interests and experiences, support with problems and difficulties); that the same
principles apply to online friendships as to face-to-face relationships
to recognise what it means to ‘know someone online’ and how this differs from knowing someone face-to-
face; risks of communicating online with others not known face-to-face
the importance of seeking support if feeling lonely or excluded
that healthy friendships make people feel included; recognise when others may feel lonely or excluded;
strategies for how to include them
strategies for recognising and managing peer influence and a desire for peer approval in friendships; to
recognise the effect of online actions on others
how friendships can change over time, about making new friends and the benefits of having different types
of friends
that friendships have ups and downs; strategies to resolve disputes and reconcile differences positively and
safely
e to recognise if a friendship (online or offline) is making them feel unsafe or uncomfortable; how to manage
this and ask for support if necessary
Managing hurtful behaviour and bullying
e about the impact of bullying, including offline and online, and the consequences of hurtful behaviour
e strategies to respond to hurtful behaviour experienced or witnessed, offline and online (including teasing,
name-calling, bullying, trolling, harassment or the deliberate excluding of others); how to report concerns
and get support
e about discrimination: what it means and how to challenge it
Safe relationships
e about privacy and personal boundaries; what is appropriate in friendships and wider relationships (including
online)
e about why someone may behave differently online, including pretending to be someone they are not;
strategies for recognising risks, harmful content and contact; how to report concerns
e how to respond safely and appropriately to adults they may encounter (in all contexts including online)
whom they do not know
e recognise different types of physical contact; what is acceptable and unacceptable; strategies to respond to
unwanted physical contact
e about seeking and giving permission (consent) in different situations
e about keeping something confidential or secret, when this should (e.g. a birthday surprise that others will
find out about) or should not be agreed to, and when it is right to break a confidence or share a secret
e how to recognise pressure from others to do something unsafe or that makes them feel uncomfortable and
strategies for managing this
e where to get advice and report concerns if worried about their own or someone else’s personal safety
(including online)
Respecting self and others
e that personal behaviour can affect other people; to recognise and model respectful behaviour online
e to recognise the importance of self-respect and how this can affect their thoughts and feelings about
themselves; that everyone, including them, should expect to be treated politely and with respect by others
(including when online and/or anonymous) in school and in wider society; strategies to improve or support
courteous, respectful relationships
e about respecting the differences and similarities between people and recognising what they have in
common with others e.g. physically, in personality or background
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to listen and respond respectfully to a wide range of people, including those whose traditions, beliefs and
lifestyle are different to their own

how to discuss and debate topical issues, respect other people’s point of view and constructively challenge
those they disagree with

Living in the wider world

Shared responsibilities

to recognise reasons for rules and laws; consequences of not adhering to rules and laws

to recognise there are human rights, that are there to protect everyone

about the relationship between rights and responsibilities

the importance of having compassion towards others; shared responsibilities we all have for caring for other
people and living things; how to show care and concern for others

ways of carrying out shared responsibilities for protecting the environment in school and at home; how
everyday choices can affect the environment (e.g. reducing, reusing, recycling; food choices)

Communities

about the different groups that make up their community; what living in a community means

to value the different contributions that people and groups make to the community L8. about diversity: what
it means; the benefits of living in a diverse community; about valuing diversity within communities

about stereotypes; how they can negatively influence behaviours and attitudes towards others; strategies
for challenging stereotypes

about prejudice; how to recognise behaviours/actions which discriminate against others; ways of responding
to it if witnessed or experienced

Media literacy and digital resilience

recognise ways in which the internet and social media can be used both positively and negatively

how to assess the reliability of sources of information online; and how to make safe, reliable choices from
search results

about some of the different ways information and data is shared and used online, including for commercial
purposes

about how information on the internet is ranked, selected and targeted at specific individuals and groups;
that connected devices can share information

recognise things appropriate to share and things that should not be shared on social media; rules
surrounding distribution of images

about how text and images in the media and on social media can be manipulated or invented; strategies to
evaluate the reliability of sources and identify misinformation

Economic wellbeing: Money

about the different ways to pay for things and the choices people have about this

to recognise that people have different attitudes towards saving and spending money; what influences
people’s decisions; what makes something ‘good value for money’

that people’s spending decisions can affect others and the environment (e.g. Fair trade, buying single-use
plastics, or giving to charity)

to recognise that people make spending decisions based on priorities, needs and wants

different ways to keep track of money

about risks associated with money (e.g. money can be won, lost or stolen) and ways of keeping money safe
about the risks involved in gambling; different ways money can be won or lost through gambling-related
activities and their impact on health, wellbeing and future aspirations

to identify the ways that money can impact on people’s feelings and emotions

Economic wellbeing: Aspirations, work and career

to recognise positive things about themselves and their achievements; set goals to help achieve personal
outcomes

that there is a broad range of different jobs/careers that people can have; that people often have more than
one career/type of job during their life
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e about stereotypes in the workplace and that a person’s career aspirations should not be limited by them

e about what might influence people’s decisions about a job or career (e.g. personal interests and values,
family connections to certain trades or businesses, strengths and qualities, ways in which stereotypical
assumptions can deter people from aspiring to certain jobs)

e that some jobs are paid more than others and money is one factor which may influence a person’s job or
career choice; that people may choose to do voluntary work which is unpaid

e about some of the skills that will help them in their future careers e.g. teamwork, communication and
negotiation

e toidentify the kind of job that they might like to do when they are older

e to recognise a variety of routes into careers (e.g. college, apprenticeship, university)

Physical education

At Burnham Copse we believe a high-quality physical education curriculum inspires all pupils to succeed and excel in
competitive sport and other physically-demanding activities. It should provide opportunities for pupils to become
physically confident in a way which supports their health and fitness. Opportunities to compete in sport and other
activities build character and help to embed values such as fairness and respect.

The national curriculum for physical education aims to ensure that all pupils:
e develop competence to excel in a broad range of physical activities
e are physically active for sustained periods of time
e engage in competitive sports and activities

lead healthy, active lives

Key stage 1 —Year 1 & Year 2

Pupils should develop fundamental movement skills, become increasingly competent and confident and access a
broad range of opportunities to extend their agility, balance and coordination, individually and with others. They
should be able to engage in competitive (both against self and against others) and co-operative physical activities, in
a range of increasingly challenging situations.

Pupils are taught to:
e master basic movements including running, jumping, throwing and catching, as well as developing balance,
agility and co-ordination, and begin to apply these in a range of activities
e participate in team games, developing simple tactics for attacking and defending
e perform dances using simple movement patterns

Key stage 2 — Year 3 —Year 6

Pupils should continue to apply and develop a broader range of skills, learning how to use them in different ways and
to link them to make actions and sequences of movement. They should enjoy communicating, collaborating and
competing with each other. They should develop an understanding of how to improve in different physical activities
and sports and learn how to evaluate and recognise their own success.

Pupils are taught to:

e use running, jumping, throwing and catching in isolation and in combination

e play competitive games, modified where appropriate [for example, badminton, basketball, cricket, football,
hockey, netball, rounders and tennis], and apply basic principles suitable for attacking and defending

o develop flexibility, strength, technique, control and balance [for example, through athletics and gymnastics]

o perform dances using a range of movement patterns

e take part in outdoor and adventurous activity challenges both individually and within a team

e compare their performances with previous ones and demonstrate improvement to achieve their personal
best
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Swimming and water safety

We provide swimming instruction in Year 5.

Pupils are taught to:
e swim competently, confidently and proficiently over a distance of at least 25 metres
e use a range of strokes effectively [for example, front crawl, backstroke and breaststroke]
e perform safe self-rescue in different water-based situations
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